


Background Problem Purpose

* Demand for online * No professional * The purpose of the

courses is increasing development (PD) for study was to provide
| * Innovative recruitment online faculty to a deeper
strategies address the lack of understanding of the
e 40+ start days student-to-student benefits of faculty-to-
each year interaction student interaction

and effective PD
design for online
faculty

* No PD about how to
enhance faculty-to-
student engagement

* Courses designed
without student-to-
student interaction




Collaborative
Learning

Theory (CLT)

Engagement
Theory (ET)

Learners and instructors must
be engaged in order for
learning to take place

agement and collaboration

Eng
are critical for learning

e theoretical

ET provides th
D design

framework for the P

CLT provides the theoretical
framework for the PD design

Effective student engagement
techniques

ors learn and
sional
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collaborate in Profes
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Building faculty-to-student
academic relationships







Relationships and collaboration are
important to learning

* Lugar-Brettin (2013)
* Oliphant & Branch-Mueller (2016)
* Schroeder, Baker, Terras, Mahar & Chiasson (2016)

Instructor interactions, meaningful
feedback, and rapport are effective
strategies for student engagement online

* Dzubinski (2014)

* Ekmekei (2013)

* Jenkins et al. (2012)

* McGuire (2016)

*Nye (2015)

* Queiros & De Villiers (2016)

Virtual faculty development is effective
and desired by online educators

* Adnan et al., (2017)
* Mohr & Shelton (2017)
* Vandenhouten et al. (2014)

Professional communities of practice
(CoPs) identified as effective PD activity

* Considine et al. (2014)
*Golden, (2016)
*Lai et al. (2016)
* Sheffield et al. (2018)




Research regarding best practices for the
development of faculty teaching in asynchronous
online learning formats without benefit of student-
to-student interaction is missing from the literature.




Building Academic Relationships Framework for virtual

e Establish Rapport meetings

icati e har mples from
* Strong Communication Share examples fro

izi racti
* Humanizing the Course practice

itori O lebrat sful
* Frequent Monitoring Celebrate succes

* Prioritizing Feedback techniques

* Discuss challenges
* Identify additional
needs

* Extending the learning



Exploratory
Sequential
Mixed-
methods

Collecting and analyzing
quantitative and
qualitative data in two
consecutive phases within
one study

Qualitative Data: Anonymous,
unstructured questionnaire for faculty
to explore experiences and feelings
about faculty-to-student engagement
after participating in PD

Quantitative Data: Student
cohort assessment data (spring

2018 /fall 2018) collected

before and after PD treatments




T— ipation in four virtual PLC meetings
® Delivered virtually

” _ ® Review concepts from the presentation J
® Viewed by all research participants in :
O the 00 . . = ® Engage in collaborative conversations
/} with faculty






op| "part of a group
is one of the cent ment theory (Dyment, et.al.,

013; O’Shea, et. al., 2015).
O







PITTAWAY, 2012




Social Cognitive
engagement engagement

Emotional
engagement

Behavioral
engagement

Collaborative
engagement







e one of the most
relations| 1e learner has within a program
(Schroeder, Baker Terras, Mahar & Chiasson, 2016).




Nig /i 'and caring for
the studer 's ever) thrc ghout the journey on
which they embark'"toget (EkmekC| 2013, p. 34).










courses in t

not be controlled

Student assessment measures were

varied (formative, summative)

- student-to-

: 'g;'egqted by cohort in the

rses taught by faculty in two

consecutive semesters

Student assessment measures included
assessments while PD was in process



ition professional

()

e assignments after the provision of an w

Informational Presentation will be significantly higher than mean cohort grades on

summative assignments prior to the professional development activity.




tion professional

Learning Community.

H2,: Mean student co ort gra mative o sér;men’rs after the provision of an

l

Informational Presentation followed by participation in a Professional Learning

Community will be significantly higher than mean cohort grades on summative

/gssignmen’rs prior to the professional development activity.



ine courses after

receiving professic jaging students in courses

without student-to-student




the educator preparation program j)

Twelve faculty recruited

® Research participants selected for treatment conditions by simple random assignment without
stratification




Aggregated mean
student assessment
outcomes for identical
courses taught by
research participants
over two consecutive
semesters

Two phases:
Spring Block 1
2018 /Fall Block
12018

All aggregated student

assessments scores * Formative

and
summative






Table 3

Mean Student Scores for Informational Presentation

Informational presentation N

[P baseline
I[P after treatment

The alternative hypothesis is concerned only with higher student outcomes

The decision was made to fail to reject the null hypothesis because no significant difference was found in greater mean student
outcome scores from before to after the IP PD intervention




Table 4

Mean Student Scores for Professional Learning Community

Professional learning community N

PLC baseline
PLC after treatment

* The difference in mean student gains of two percentages were not significantly different

* The decision was made to fail to reject the null hypothesis because there is no significant
difference in mean student scores from before to after the PLC PD intervention



: %fec'r size of

tion and effect size indicate

.6% of the variance in mean student

outcomes can be explained by the

treatment condition







Teqching“e

Engagement
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PD




” QUALITATIVE RESULTS

oth treatment groups felt the PD helped them promote student engagement and described the

experience as informative and helpful.

convenient
positivtésﬂt;;:pm'tive P

Figure 6: Comparison of frequency of professional development codes for both treatment
groups.







S d df'rer the

the PD experience

Student scores surpr iG] icipation cultivated improvements in
rather than increased after f'I'r)" practice through the sharing of new
received the IP, possibly due to ideas and strategies

increased faculty attention to providing

/> feedback




Improve the

quality of online

Improve the

Improve education

educational practice e SEEee

of online instructors



* Larger Sample Size

* Cross section of online faculty from different
college departments and different institutions

Longitudinal study
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student
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Engagement . . . 2

. Relationships Development Online outcomes,
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A prqchce report. International J
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