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PROGRAM OVERVIEW & MISSION 
 
1.1 Introduction. Introduce the program. Include the program’s catalogue description, its 

mission, the degrees and certificates offered, and a brief history of the program. Include the 

number and names of full-time faculty, adjunct faculty, and classified staff.  Discuss any recent 

changes to the program or degrees (limit to 2-3 pages max). 

 

For the full catalog description of degrees, see Appendix A: Degrees.   

 

The Music department currently offers associates degrees in Music—Instrumental; Music—

Theory-Composition; and Music—Vocal.  However, the Music faculty members have recently 

developed the AA-T degree in Music.  This program is currently under review by the 

Chancellor’s Office, and will hopefully be in the catalog within the next year.  The AA-T degree 

will not replace the existing degrees, as it is insufficiently rigorous to prepare students for 

transfer to UC or CSU.   In addition, a CTE certificate is being developed in Commercial Music; 

new courses have been created, and CTE funds have already been used for some equipment.   

 

The Music department has weathered a number of challenges over the past five years.  Due to the 

remodel of 1200, the department facilities were split between portables (1100) and 360 Campus 

Lane (CL).  The move to swing space was particularly difficult, because full-time faculty had to 

arrange the move of all the musical equipment, desks, and all other physical supplies, including 

the orchestra and choral libraries.  The materials were deposited in clusters without regard to in-

class logistics, so that faculty were left to physically transport and install every single piece of 

equipment, ensuring that classes could be conducted and students would have safe access to 

materials.  The spaces in which faculty are currently teaching are substandard, and have 

negatively impacted enrollment, enthusiasm, and morale.  When students walk into a new 

building in Fall 2017, the faculty anticipate a dramatic uplift in student spirit; however, it may 

take time for enrollment to rebound.  

 

 The department has also been functioning with minimal faculty for quite some time.  Three 

long-time faculty retired in the past 10 years, and only one has been replaced.  One faculty 

member taught multiple sections of music appreciation and multicultural music, classes which 

generate a great number of FTES for the department and college as a whole.  The other full-time 

instructor taught jazz/instrumental classes for the Music—Instrumental program; an adjunct 

faculty member then taught the classes, but an adjunct instructor can’t sustain outreach and other 

efforts to keep a program afloat.   Then the adjunct faculty member became unavailable, 

resulting a total inability to offer courses in the jazz/instrumental program.  As a result, Music 

has lost a lot of instrumental students who no longer have opportunities to play in a jazz 

ensemble.   

 

 The other challenge the department is dealing with now is old instruments.  New electronic 

pianos will be installed in the remodeled Piano/Midi lab in 1200; however, there are no dedicated 

funds or plans to purchase any other new instruments.  This has also had a negative impact on 

student enthusiasm and enrollment. Further, the old instruments have negatively impacted 

student learning outcomes.  They break down, are difficult to play, or are just not available for 

students in class or out of class.  The expectation that students will purchase their own 



                                                                              5 

 

instruments is both unreasonable and not the standard across colleges; in any Music department 

(whether in a community college, UC, or CSU), there are instruments provided to students for in-

class use, and also for students to take home to practice.   Another standard expectation is to have 

a grand piano in every classroom, as well as a concert grand piano in the choral room—a piano 

which is also used onstage in performances.  These performances include orchestra, jazz band, 

and choir.  Also, if it were purchased for the department, a concert grand piano would also be 

included with stage rental, which is planned for the remodeled 1200 building.  This would make 

the facilities more attractive to potential renters in the community.  Presently, the department has 

just one medium-sized grand piano, needing excessive repairs.  To think that this beautiful new 

building will be housing such substandard and embarrassingly old instruments is disheartening.  

Old instruments simply do not have sufficient professional sound, and cannot match the 

acoustical potential of the new building.   Students must have access to the kind of instruments 

expected at the professional level, as in any field.  

 

1.2 Relationship to College Mission and Strategic Goals. Describe the program’s relationship to 

the overall mission of the college: “Solano Community College educates an ethnically and 

academically diverse student population drawn from our local communities and beyond.  We are 

committed to help our students to achieve their educational, professional and personal goals 

centered on thoughtful curricula in basic skills education, workforce development and training, 

and transfer level education. The College accomplishes this three-fold mission through its 

dedicated teaching, innovative programs, broad curricula, and services that are responsive to the 

complex needs of all students.” 

  

Table 1.  SCC’s Strategic Directions and Goals 

 
Goal 1: Foster Excellence in Learning 

Obj. 1.1 Create an environment that is conducive to student learning 

Program Evidence: Faculty are available in office hours and beyond to tutor students.  The new 

1200 building will provide a more conducive environment for learning than the swing space; 

however, faculty have made every effort to provide services to students in the swing space, 

despite the lack of materials and proper acoustic environment. The faculty remain an excellent 

resource for students, but they cannot compensate for inadequate equipment.  

Obj. 1.2 Create an environment that supports quality teaching 

Program Evidence:  Courses in music are supported by Canvas eCompanions, so that students 

can review lessons and download materials needed for success. The nature of music classes is 

hands-on and interactive, so that students get one-on-one instruction, even in large classes.  

Obj. 1.3 Optimize student performance on Institutional Core Competencies 

Program Evidence: Students must learn to read music, so that they can sight-read.  Papers are 

required in most courses, and students are expected to read college-level texts and analyze and 

assess information. Students perform self-assessments, assessments of the group dynamic, and of 

the performance as a whole.   

Goal 2: Maximize Student Access & Success 

Obj. 2.1 Identify and provide appropriate support for underprepared students 

Program Evidence: In the past, in addition to faculty tutoring, tutoring at the tutoring center 

helped to support underprepared students.  The department hopes to re-implement the use of 

student tutors to ensure student access and success.  
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Obj. 2.2 Update and strengthen career/technical curricula 

Program Evidence: As noted below, the MIDI lab provides state-of-the-art equipment for 

students pursuing Commercial Music.   

Obj. 2.3 Identify and provide appropriate support for transfer students 

Program Evidence: Faculty meet with students getting ready to transfer, to prepare students for 

placement exams that are required of all transferring music students.  At every level, students 

will be expected to pass entrance exams on theory, aural skills, piano skills, and instrument-

specific skills.   

Obj. 2.4 Improve student access to college facilities and services to students 

Program Evidence:  Faculty direct students to relevant services as needed.  As noted, faculty 

work closely one-on-one with students, and so are well-positioned to intervene when help 

appears needed.  Again, access to a tutoring center is necessary to ensure student success.  

Obj. 2.5 Develop and implement an effective Enrollment Management Plan 

Program Evidence: Faculty have advocated for having all four theory classes offered within two 

years, so students can complete the program in the expected time frame.  Faculty control over 

enrollment management has waned; the department feels that more direct influence over where 

and when to offer classes would result in stronger overall enrollment and a higher rate of 

students getting through the program.  

Goal 3: Strengthen Community Connections 

Obj. 3.1 Respond to community needs 

Program Evidence: Five years ago, the department started doing collaborative music and dance 

performances with the Benicia Ballet.  The Benicia Ballet has the opportunity to perform at the 

college.  Conversely, our students get to play alongside professional orchestral musicians whom 

the Benicia Ballet hires.   The department collaboration with the community symphony 

orchestras allows our choral singers to perform with professional orchestras. 

Obj. 3.2 Expand ties to the community 

Program Evidence:  Music performances often include members of the community. At the 

orchestra concert, on the same program is featured students from a private teacher’s studio.   

When the SCC jazz band performs, area jazz bands may join them.  Tuesday evening choir 

students have collaborated with Solano Symphony, Vallejo Symphony, the Young People’s 

Symphony Orchestra, Samantics (a choral ensemble), and the Vallejo Choral Society.    

Goal 4: Optimize Resources 

Obj. 4.1 Develop and manage resources to support institutional effectiveness 

Program Evidence:  The department currently functions with two full-time faculty; as the 

enrollment climbs in music, with the return to a remodeled 1200 building, the department hopes 

to expand the number of instructors and support more the institution’s effectiveness.  

Obj. 4.2 Maximize organization efficiency and effectiveness 

Program Evidence: Faculty serve on a number of committees to support the college’s efficiency.  

Several Music courses fulfil general education requirements, and generate high FTES for the 

college.   

Obj. 4.3 Maintain up-to-date technology to support the curriculum and business functions 

Program Evidence: With the exception of technology for Commercial Music, the department is 

in need of more up-to-date technology.  The hope is that the new sound system and other 

technology (new pianos for the piano lab; printer in the music library, etc.) in the 1200 building 

will support the curriculum adequately.   The software needed for the music library is noted in 

Section 4.  
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1.3 Enrollment. Utilizing data from Institutional Research and Planning (ITRP), analyze 

enrollment data. In table format, include the number of sections offered, headcounts, the full-

time equivalent enrollment (FTES), and the WSCH for each semester since the last program 

review cycle. If data is available for the number of declared majors in the discipline, please 

include as well. Compare the enrollment pattern to that of the college as a whole, and explain 

some of the possible causal reasons for any identified trends. 

 

Following are charts of census enrollment in the college as a whole, and in the Music program.  

The enrollment at the college as a whole dropped from 2010 to present, and the Music 

enrollment also was impacted.  Music moved to swing space in May 2015; the enrollments 

dropped slightly in Fall 2015, but has remained at about 800 for the past few years.   

Enrollment (headcounts), college-wide: 

 
 

Enrollment, Music: 

 

 
 

FTES, Music: 
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For complete data on enrollment by course, see Appendix C:  Enrollment. 

 

1.4 Population Served. Utilizing data obtained from Institutional Research and Planning, analyze 

the population served by the program (gender, age, and ethnicity) and discuss any trends in 

enrollment since the last program review. Explain possible causal reasons for these trends, and 

discuss any actions taken by the program to recruit underrepresented groups. 

  

Following is a chart showing enrollment by various populations: 

 

 F2012 F2012 F2013 F2013 F2014 F2014 

                    CW=College-wide CW Music CW Music CW Music 

Population served       

Gender—Female 58% 53% 58% 32% 62% 51% 

                  Male 41% 46% 41% 47% 37% 48% 

       

By age --       

     0-17     5% 7% 6% 8% 6% 6% 

     18-25 61% 66% 59% 68% 58% 70% 

     26-30 11% 8% 11% 5% 13% 7% 

     31-35 6% 5% 6% 4% 8% 3% 

     36-40 4% 2% 5% 3% 5% 3% 

     41-45 4% 3% 4% 3% 4% 3% 

     46+ 9% 10% 9% 9% 8% 9% 

       

By Ethnicity --       

     Am. Indian or Alaskan 

Native 

2% 2% 2% 2% 3% 3% 

     Asian or Pacific Islander 18% 22% 18% 21% 19% 19% 

     Black Non-Hispanic 18% 15% 18% 17% 17% 20% 

     Hispanic 22% 21% 23% 19% 24% 24% 

     Other 9% 8% 5% 5% 3% 2% 

     White Non-Hispanic 31% 31% 33% 35% 33% 32% 

       

Student Type --       

     Continuing 62% 68% 62% 69% 47% 61% 

     First Time Student 15% 15% 15% 16% 17% 18% 

     First Time Transfer 6% 4% 7% 4% 13% 8% 

     Returning 14% 9% 12% 7% 18% 10% 

     Special Admit/Student K-12 2% 3% 3% 4% 5% 3% 

     Uncollected/Unreported 0% 0% 0% 0% 0% 0% 

 

Gender 
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In Fall 2012 and Fall 2013, the college wide gender distribution remained the same: 58% female 

and 41% male.  In Fall 2014, the college wide gender ratio changed to 62% female and 37% 

male.  In Music classes, the distribution was as follows: 

F2012: 53% female, 46% male 

F2013: 32% female, 47% male 

F2014: 51% female, 48%male 

 

The drop in female enrollment in Music in Fall 2013 appears to have been an anomaly, as it 

corrected in Fall 2014.  In Solano County, approximately 85% of females and 76% of males 

graduated from high school during the years 2012-2014.  Both college wide enrollment and 

Music class enrollment reflects the similar trend with more female students than male students. 

 

Age 

In Fall 2012, Fall 2013 and Fall 2014, students age 18-25 made up about 60% of college wide 

enrollment (61%, 59%, 58% respectively).  Students aged 18-25 made up about 70% of Music 

class enrollment (66%, 68%, 70% respectively).  College wide, students aged 26-30 made up the 

second largest enrollment group (11%, 11%, 13%).  College wide, the third largest enrollment 

group was aged 46+ (9%, 9%, 8%).  In Music classes, these 2 age groups were reversed.  In 

Music, the second largest enrollment was aged 46+ (10%, 9%, 9%), while the third largest 

enrollment group was aged 26-30 (8%, 5%, 7%).   

 

Ethnicity 

The college wide ethnic makeup reflects that of Solano County.  Solano County 2014 census 

figures show that the majority of Solano County residents are white, non-Hispanic (White alone 

60.6%, White alone, not Hispanic or Latino 39.6%).  County wide ethnicity is as follows: 

Hispanic or Latino 25.6%, Black or African American alone 14.8%, Asian, native Hawaiian and 

other Pacific Islander alone 16.6%, American Indian and Alaska Native alone 1%. 

 

In Fall 2012, Fall 2013 and Fall 2014, white non-Hispanic students were the largest ethnic group 

college wide (31%, 33%, 33% in 2012, 2013 and 2014 respectively).  Hispanic students were the 

second largest ethnic group (22%, 23%, 24%).  College wide, Asian or Pacific Islander and 

Black non-Hispanic were nearly tied for the third largest ethnic group.  College wide, Asian or 

Pacific Islander students represented 18%, 18%, 19% of enrollment.  Black non-Hispanic 

students represented 18%, 18%, 17% of enrollment.  In Music classes, white non-Hispanic 

students were the largest ethnic group (31%, 35%, 32%).  In 2012 and 2013 Music classes, Asian 

or Pacific Islander students represented the second largest enrollment (22%, 21%), while Black 

non-Hispanic students represented the third largest enrollment (15%, 17%).  In Fall 2014, the 

two groups were more equally represented (19% Asian or Pacific Islander, 20% Black non-

Hispanic).  In all three years, American Indian or Alaskan Native students represented 2%, 2%, 

3% both in college wide enrollment and in Music class enrollment.  A greater percentage of 

Asian or Pacific Islander students are represented in Music classes than in college wide 

enrollment.  This may be due to the cultural influence that music plays in the home environment 

of these students. 
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1.5 Status of Progress toward Previous Goals and Recommendations. Report on the status of 

goals or recommendations identified in the previous educational master plan and program 

review. 

 

Table 2.  Educational Master Plan (2012)   

 

 Educational Master Plan Status 

1 Continue online course offerings Ongoing (part of 

routine department 

activities) 

2 Develop new curriculum (Survey of Music History and 

Introduction to Film Music) 

In progress.  The 

instructor who first 

proposed new courses 

is no longer teaching 

at SCC, but other 

faculty may be 

interested.  

3 Provide on campus performance opportunities each semester Ongoing (part of 

routine department 

activities) 

4 Provide master class opportunities each semester Ongoing (part of 

routine department 

activities) 

5 Develop Commercial Music major In progress.  This will 

be a certificate, not a 

major. 

6 Increase high school outreach through joint performances Suspended with move 

to swing space.  Will 

depend on number of 

students able to 

perform. 

7 Increase community outreach through performances Ongoing (part of 

routine department 

activities) 

8 Develop community sponsorship to help pay for equipment 

transportation to community performances 

In progress.  

9 Develop scholarship endowment/funding sources Completed. Grant 

money was received 

from Kitchell for 

scholarships 

(originally designated 

for instrumental and 

choral students, now 

for applied music 

students). 
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Table 3.  Program Review Recommendations  

 
 Program Review Recommendations (2010) Status 

1 Need to keep up with current pace of technology in the field of 

music education. This includes purchase of and updating of 

recording and playback equipment, MIDI software, recording 

lab, smart classroom equipment. 

Completed. 

2 More efficient tracking of current music majors and graduating 

music majors. 

In progress.  This is a 

time-consuming goal, 

but with limited 

faculty it is difficult 

to pursue.  Faculty 

conduct a music 

major meeting at the 

beginning of each 

semester. 

3 More efficient tracking and maintenance of instrumental music 

equipment. 

In progress.  The 

current tracking 

system is by hand, 

not electronic. 

Faculty are tracking 

equipment more 

effectively now.  

4 New library storage needed for choral and instrumental music 

library. 

In progress.  Faculty 

need to see if 

remodeled 1200 

building will provide 

sufficient storage.  

5 New instrument storage needed for orchestral instruments. In progress. This 

storage should be in 

the newly-remodeled 

1200 building.  It’s 

uncertain if a needed 

percussion storage 

cabinet will be 

provided.  

 
1.6 Future Outlook. Describe both internal and external conditions expected to affect the future 

of the program in the coming years. Include labor market data as relevant for CTE programs 

(limit to one page or less). 

 

The move to 1200 is a much-anticipated event for the music department.  An additional full-time 

faculty position for instrumental/jazz would help grow the program in the future.   Once the 

commercial music certificate is available for students and its reputation grows, a full-time 

instructor for these commercial music courses will be essential.  
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CURRICULUM DEVELOPMENT, ASSESSMENT, AND 

OUTCOMES 
 

Program Learning Outcomes 

 
2.1 Using the chart provided, list the Program Learning Outcomes (PLOs) and which of the 

“core four” institutional learning outcomes (ILOs) they address. In the same chart, specifically 

state (in measurable terms) how your department assesses each PLO. For example, is there a 

capstone course (which one), is it a passing grade on certain assignments or exams that 

demonstrate acquisition of the PLO, is it acquiring specific skills necessary for a licensing exam, 

completing a portfolio, etc.? 

 

Table 4.  Program Learning Outcomes  

 

Program Learning Outcomes ILO (Core 4) How PLO is assessed 

1. Learn and rehearse a piece 

utilizing various musical 

techniques. 

IA - Read  

IB - Write  

IC - Listen 

IIA - Analysis 

Currently, SLOs in all 

advanced MUSIC courses 

are used to inform the 

PLO.  

2. Analyze/Compose a musical 

exercise using a variety of 

technical skills 

IA - Read  

IB - Write  

IC - Listen 

IIA - Analysis 

Currently, SLOs in all 

advanced MUSIC courses 

are used to inform the 

PLO. 

3. Critically evaluate a musical 

work. 

IA - Read  

IB - Write  

IC - Listen 

            IIA - Analysis 

Currently, SLOs in all 

advanced MUSIC courses 

are used to inform the 

PLO. 

 

The program has last completed a PLO assessment in 2013.  The analysis was based on overall 

observations gleaned from multiple SLO assessments.  In the future, the faculty will identify 

more specific classes in which students are expected to have achieved the PLOs at the highest 

level.  

 

2.2 Report on how courses support the Program Learning Outcomes at which level (introduced 

(I), developing (D), or mastered (M)). 

 

Table 5.  Program Courses and Program Learning Outcomes -- 

 

--Instrumental 

 

Course PLO 1 PLO 2 PLO 3 

MUSC 003   D D 

MUSC 004   D D 

MUSC 041A D I D 
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MUSC 041B D I D 

MUSC 010 D   D 

MUSC 021 D   D 

MUSC 030 D I D 

MUSC 032 D   D 

MUSC 033 D   D 

MUSC 034 D   D 

MUSC 039 D I D 

MUSC 008   I I 

MUSC 013   I I 

MUSC 014 D I D 

MUSC 016 D   D 

MUSC 017 D   D 

MUSC 018 D   D 

MUSC 019 D   D 

MUSC 042A D I D 

MUSC 042B D I D 

MUSC 055 D I D 

MUSC 056 D I D 

 

--Theory/Composition 

 

 

Course PLO 1 PLO 2 PLO 3 

MUSC 003   D D 

MUSC 004   D D 

MUSC 041A D I D 

MUSC 041B D I D 

MUSC 010 D   D 

MUSC 021 D   D 

MUSC 030 D I D 

MUSC 032 D   D 

MUSC 033 D   D 

MUSC 034 D   D 

MUSC 039 D I D 

MUSC 008   I I 

MUSC 013   I I 

MUSC 014 D I D 

MUSC 016 D   D 

MUSC 017 D   D 

MUSC 018 D   D 

MUSC 019 D   D 

MUSC 042A D I D 

MUSC 042B D I D 
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MUSC 055 D I D 

MUSC 056 D I D 

 

There are at present no courses identified as being at the “mastery” level. Faculty will revisit 

these tables to determine which courses best reflect the highest skill-level attainment.  

 

2.3 Utilizing table 6, describe the results of program learning assessments and any planned 

actions to increase student success where deficits were noted.  Results should be both 

quantitative and qualitative in nature, describing student strengths and areas of needed 

improvement. Action plans should be specific and link to any needed resources to achieve 

desired results. 

 

 

Table 6.  Program Learning Assessments 

 

Program Learning 

Outcomes 

Date(s) 

Assessed 

Results Action Plan 

1. Learn and rehearse 

a piece utilizing 

various musical 

techniques. 

Fall 2013 All SCC Music majors (Instrumental, 

Vocal and Theory/Composition 

students) learn and rehearse works in 

class and reinforce their classroom 

activities during individual, independent 

practice time and group sectional 

rehearsals.   In addition, all Music 

majors study piano for several 

semesters in order to acquire the basic 

keyboard skills needed to understand 

music theory, to excel in upper division 

Music courses at the university level, 

and to gain the practical keyboard skills 

often required in the workplace beyond 

college. 

 

The SLO assessments showed SCC 

Music majors achieved a satisfactory 

level of ability to learn and rehearse 

music.  The classroom equipment, 

facilities and program have significant 

shortfalls that make it difficult for 

Music majors to achieve an excellent-

superior level of ability on this PLO. 

It’s a testament 

to the skills of 

students and 

the persistence 

and 

resourcefulness 

of faculty that 

PLO success 

continues, 

despite 

challenges 

noted 

elsewhere in 

this report.  

2. Analyze/Compose a 

musical exercise using 

a variety of technical 

skills 

Fall 2013 This PLO relates to the student’s ability 

to recognize what they hear and see.  

These are skills which are built through 

Applied Lessons, Theory skills, Piano 

skills, Performance Ensemble 

See note 

above. 
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experience, and Aural and Musicianship 

skills.  The SLO assessments show that 

students achieved a satisfactory level of 

achievement on this outcome.  The 

facilities, instrument, classroom 

equipment and performance ensemble 

needs outlined in PLO 1 above apply to 

this PLO as well.  In order to acquire 

the refined technical skills needed to 

analyze or compose at a musical 

exercise at an excellent-superior level, 

students must be equipped with 

adequate classrooms, labs, performance 

ensemble resources, instruments and 

equipment. 

3. Critically evaluate a 

musical work. 

Fall 2013 This PLO relates to the student’s ability 

to first recognize, and then evaluate 

what they hear and see.  Again, these 

are skills which are built through 

Applied Lessons, Theory skills, Piano 

skills, Performance Ensemble 

experience, and Aural and Musicianship 

skills.  During the course of the 

program, students acquire the necessary 

reading comprehension skills to 

translate music into analytical text.  The 

SLO assessments show that Music 

majors achieve a satisfactory level of 

achievement when critically evaluating 

musical works.  The facilities, 

instrument, classroom equipment and 

performance ensemble needs outlined in 

PLO 1 above apply to this PLO as well.  

In order to acquire the advanced 

technical skills needed to critically 

evaluate a musical exercise at an 

excellent-superior level, students must 

be equipped with adequate classrooms, 

labs, performance ensemble resources 

and instruments. 

See note 

above.  

 

2.4. Describe any changes made to the program or courses that were a direct result of program 

learning assessments. 

 

Chamber choir is now offered every semester, based on students’ need to move onto the next 

level and maintain PLO success.   
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PLO assessments show that students need more opportunities to work with professionals; PLO 

achievement increases with each opportunity.  Based on PLO assessments, faculty pursued a 

Kitchell grant that allows students the opportunity to work side-by-side with professional 

musicians.  For example, professional musicians hired by local groups come to the college to 

work alongside our students.  In addition to the opportunities noted in Table 1, Objectives 3.1 

and 3.2, the Kitchell grant also allows the college to hire professional musicians, so that we no 

longer rely solely on community groups.   

 

The program learning assessments show that the success of Jazz students has been impeded by 

the lack of a Full-time jazz music instructor.   Students have not had the opportunity to perform 

in ensembles.  An adjunct instructor has been hired, and will start in Fall 2017; however, the 

class has not been offered in some time, and it may be difficult to rebuild this area.  The adjunct 

instructor may receive funds to help with recruitment.   

 

 

Student Learning Outcomes 

 

2.5  Describe the current status of SLOs in your program. Are SLOs being updated as necessary? 

What is the planned assessment cycle (need to be assessed at least twice during the program 

review cycle)? Are assessment results driving course level planning? If deficiencies are noted, 

describe planned actions for change.  Address how courses with multiple sections have been 

aligned so that a common tool is utilized to assess student learning outcomes; describe any steps 

taken to standardize measures. 

 

Most of the courses that are routinely offered in MUSIC are assessed on a regular basis.  New 

courses in Commercial Music have not yet been offered or assessed, and two courses have not 

been assessed, as they have not been offered in some time (042A and B Jazz and Pop Piano).  

These courses may be brought back as the jazz program is rebuilt.  Music 60, Sound Recording 

Lab, has been offered by adjunct faculty, but has never been assessed.  

 

2.6  Review the course level SLOs completed by the program in the last year to ensure accuracy 

of information provided (core four, level of mastery, assessment tool, etc.). Note if any changes 

are needed. 

The SLOs will be revisited, as their relation to the CORE 4, level of mastery, and assessment 

tools are likely out of date.  This will be done as part of the college-wide transition to the new 

database (CurricUNET Meta).   Most ensemble courses are cross-listed, and there are not often 

multiple sections of a course taught in one semester.  For General Education lecture courses, 

multiple sections may be offered, with different instructors using their own modes of assessment, 

but with the same SLOs ensuring consistencies.  

 

2.7 Describe any changes made to the program or courses that were a direct result of student 

learning outcomes assessments. 

 

At the university level, theory and ear training are two separate classes, but at many community 

colleges, these two topics are combined in a single theory course.  In Music 3 and 4, the 
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instructor has adopted a cycle by which Monday and Wednesday are theory-only, while Tuesday 

and Thursday focus on aural skills.  Feedback from students and SLO achievement indicate that 

this cycling of topics works well.   

 

In Music 1 and 2 (first year theory), frequent practice quizzes have been adopted to increase 

student success in SLOs.  These quizzes ensure that students are preparing for class at home.  

 

To assess students in performance and voice classes, the instructor needs to be able to stand in 

front of students to conduct.   Students must learn to follow a conductor, as part of their SLO 

achievement. However, the faculty member in class is doubling as a conductor/accompanist; she 

cannot play the piano and conduct at the same time adequately.  Instead of watching the 

conductor, the students fall into the bad habit of following the sound of the piano.  At 

performances, students must handle the stress of performing, plus the addition of a hired 

accompanist with whom they have not previously worked, as well as the demands of following a 

conductor (the instructor), with whom they had not practiced in that capacity.   Hiring a part-time 

accompanist (who comes in at least once a week for an hour) would give students that 

opportunity to learn from the instructor while s/he conducts.   Having a separate accompanist in 

class is a standard practice in most community college programs.  

 

Another need evident through SLO assessment is tutoring.  Students in Music theory classes 

need extra tutoring, which used to be provided by student tutors, in addition to faculty office-

hour tutoring.  Student achievement dropped in those classes when student tutoring was 

discontinued.   See Table 7.  

 

Curricular Offerings 

 

2.8 Course offerings. Attach a copy of the course descriptions from the most current catalogue. 

Describe any changes to the course offering since the last program review cycle (course content, 

methods of instruction, etc.) and provide rationale for deletion or addition of new course 

offerings. Also state whether a transfer degree has been established in accordance with SB 1440. 

Include a discussion of courses offered at Centers (Vacaville, Vallejo, Travis) and any plans for 

expansions/contraction of offerings at the Centers. 

 

For a full list of course descriptions, see Appendix B: Course Descriptions.   

 

 Faculty have created an AA-T degree, which is pending at the Chancellor’s office.  The courses 

in the degree are currently being articulated with the C-ID descriptors to ensure proper transfer 

credit.   

 

As noted above, new courses were developed in Commercial Music in anticipation of the 

creation of a certificate in this field.  The faculty are investigating adding popular courses such as 

the History of Rock and Roll and/or Film Music.  

 

2.9 Fill rates/Class size. Based on data from ITRP, discuss the trends in course fill rates and 

possible causes for these trends (include comparison/analysis of courses by modality if 

applicable). Address how the size of classes affects courses and if there are any necessary 
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adjustments to course classroom maximums. If there are courses that are historically under-

enrolled, discuss strategies that might increase enrollment. 

 

 

Here is the college-wide fill rate data, for comparison: 

 
 

Following is the summary for the Music fill rates: 

 
 

 For a complete list of MUSIC fill rates for the past six years, see APPENDIX D: Fill Rates. 

 

Courses have been cancelled due to the lack of faculty staffing and low enrollment, which are 

not reflected in the fill rates data.  The class maximum in MUSIC 008 and MUSIC 013 is 60, 

which is higher than most general education classes on campus.  The high maximum is not 

conducive to rigor and close attention to students.  When the class maximum is 60 and 30 

students are enrolled, classes have been cancelled due to “low enrollment,” yet a 30-student class 

is robust by most standards.  The class maximum in Choral Music (MUSIC 20 and 21) is 80 

students.  Chamber Choir (MUSIC 25) has a maximum of 30, while 20 is the standard 

enrollment maximum.  The same can be said for the Jazz band classes, MUSIC 14 and 15. These 

are just a few examples; all course maximums need to be reevaluated.  The department will 

pursue lowering the maximum via the petition process in the Senate.   

 

2.10 Course sequencing. Report on whether courses have been sequenced for student 

progression through the major, how students are informed of this progression, and the efficacy of 

this sequencing. Report on whether curriculum is being offered in a reasonable time frame (limit 

to one or two paragraphs). 
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Each degree has an expected sequence for students to follow.  These pathways are discussed at 

the music majors meeting, conducted every semester.  Students are also advised by full-time 

faculty on a one-on-one basis.   It’s important for students to follow a correct sequence to learn 

the material, particularly related to music theory. 

 

Due to cuts in courses and lack of faculty to teach certain courses, students’ ability to move 

through the program has been hampered.   For example, for two years, the second-year theory 

courses were not offered, and students were unable to complete the degree. 

 

2.11 College Preparedness/Basic skills. Describe the basic skills component of the program, 

including how the basic skills offerings prepare students for success in transfer-level courses. If 

your program doesn’t have designated basic skills courses, then explain how your courses 

support fundamental writing and/or mathematic competencies. Analyze courses with course 

advisories, prerequisites and/or co-requisites to see whether this level of preparation 

supports student success. 

 

The current course advisory for MUSC 001 Beginning Theory is MUSIC 27 or knowledge of 

musical notation.  However, there is no assessment test at this time for such knowledge, and 

students self-select to take the course, without the needed understanding for success in the 

course.  The conundrum is that, if assessment dates were set for Spring/Summer, to make sure 

that students who need support could take MUSIC 005 in the Fall, these students would have to 

wait until the following Fall to take MUSIC 001.  Faculty are investigating possible solutions; 

students may have to acknowledge that it will take them longer to reach their degree goals, if 

they are underprepared. 

 

2.12 Student Survey. Describe the student survey feedback related to course offerings. In terms 

of the timing, course offerings, and instructional format, how does what your program currently 

offer compare to student responses? 

 

Faculty are preparing to administer a student survey, either in the Spring 2017 semester (while 

still in swing space), and/or in the Fall 2017 semester, after the move back to 1200. 

 

2.13 Four-year articulation (if applicable). Utilizing the most current data from the articulation 

officer, and tools such as ASSIST.org, state which of your courses articulate with the local four 

year institutions and whether additional courses should be planned for articulation (limit to one 

or two paragraphs). 

 

Following is the articulation agreement between SCC and CSU-Sacramento (Sac State): 
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San Francisco State University states in Assist.org that “SF State’s B.A. in Music and the AA-T 

in Music (SB 1440 degree) are "similar" majors.  The implementation of the AA-T degree in 

Music at Solano will help strengthen articulation with CSUs.  

 

 

2.14 High school articulation (if applicable). Describe the status of any courses with 

articulation/Tech Prep agreements at local high schools. What (if any) are your plans for 

increasing/strengthening ties with area high schools and advertising your program to prospective 

students? (limit to one or two paragraphs). 

 

Students from Vacaville High School often come to take our instrumental classes, to gain 

additional experience on top of what they learn at their school.  The band and orchestra teachers 

there are eager to collaborate with SCC Music faculty.  They also offer opportunities for our 

faculty come to visit.   The faculty would like to reach out more to high school students, and 



                                                                              21 

 

offer to come into the high school classrooms to work with the students as they practice.  

However, some high school teachers in the area are reticent to collaborate with SCC music 

faculty.  The reasons may be varied; perhaps those teachers had a bad experience in the past with 

SCC faculty collaborations.  Also, high school students have limited time, and there may be 

concerns among high school teachers about spreading their students too thin.  Anecdotally, 

faculty have heard that students are encouraged by some local teachers to go to DVC, so there is 

likely competition there.  

 

2.15 Distance Education (if applicable). Describe the distance education courses offered in your 

program, and any particular successes or challenges with these courses. Include the percentage of 

courses offered by modality and the rationale for this ratio.   

Then: 

 1) Discuss your program’s plans to expand or contract distance education offerings; 

 2) State how you ensure your online courses are comparable to in-class offerings 

 

  Music 5 (Music Fundamentals), Music 8 (Music Appreciation), and Music 13 (Multicultural 

Music) are all offered both online and face-to-face.  All three count for general education.  The 

ratio of online to face-to-face offerings is reflected in the charts below: 

 

 

Note that Music 8 is not only offered online, starting in the Fall 2016 semester, due to lower 

enrollment rates than Music 13. Three instructors are authorized to teach the course online, so 

there is no shortage of available instructors.  For Music 13, there are also three teachers who can 

teach it online.   
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As the excerpt from the Fill Rate chart (Appendix D) shows, the enrollment for Music 8 is high, 

yet the fill rate is low, given the large class maximum.  For example, in Summer 2016, the fill 

rate was 77% of 60, which equates to 46 students—a full class, by most reasonable class 

maximum standards. 

 
 

2.16 Advisory Boards/Licensing (CTE) (if applicable). Describe how program curriculum has 

been influenced by advisory board/licensing feedback.  How often are advisory board meetings 

held, provide membership information and what specific actions have been taken.  Attach 

minutes from the past two years.  

 

No degrees have been awarded, but some Commercial Music classes receive Perkins funds.  An 

advisory board has not been formed yet, but the following professionals have been identified as 

potential members, based on their relevant expertise: 

 

 

o   Tanoa Stewart: S.F. area booking agent 

o   Dr. Merlyn Van Regenmorter. Music Professor and Commercial Music Program Director, 

American River College 

o   Paul Knight: Northern California front of house live sound engineer and international touring 

and recording upright bassist 

o   Rita Hosking: international touring and recording singer/songwriter 

o   Chips Davis: international acoustic space designer, Lucasflim employee  

o   Caiden O’Connor: outstanding student 

o   Professor Emeritus Walter Mikolajic: music/sound recording faculty (retired) 

o   Professor Thomas Watkins: Solano College business faculty 

o   Joe Weed: professional audio recording engineer and producer (Santa Cruz) 

o   Matt Boudreaux: professional audio mixing engineer and webcast host (Bay Area) 

o   Cliff Gordon: Music Retail Business Owner 

o   Wes Dooley: microphone company owner 

o   Randy Kohrs: Nashville recording engineer/producer 

o   Randy Pitts: Nashville booking agent 

o   Edward Ryan:  Former Road Manager for Doobie Brothers.  

o   Felton Pilate: musician with Con Funk Shun and record producer MC Hammer, etc. 

o   Raytona: “Dip Hop” artist and impresario 

o   Steve Spurgin: touring/recording artist and music business expert 

o   Dann Sargent: Recording Arts & Music Industry Program Coordinator/Faculty, Chico State 

 

STUDENT EQUITY & SUCCESS 
 

3.1 Student Success.  Anecdotally describe how the program works to promote student success. 

Include teaching innovations, use of student support services (library, counseling, DSP, etc), 

community partnerships, etc.   
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Then, utilizing data from the office of Institutional Research and Planning, report on 

student success through course completion and retention data. Then, analyze by discipline 

success by gender, age, ethnicity, and on-line (may analyze other variables such as disability, 

English as a second language, day vs. night courses, etc. as appropriate).  

Provide possible reasons for these trends AND planned action to equalize student 

success. 

 

  Students receive extensive tutoring during faculty office hours, as noted in section 4.1, below.  

Textbooks are on reserve in the library on the Fairfield campus.  The Music classes serve DSP 

students well; for example, visual-impaired students have thrived in the jazz band and choir.  

Hearing-impaired students in choir, orchestra, music appreciation, and piano have also done 

well.  However, more communication is needed with the DSP office so that students will be 

advised that music courses are as rigorous as other college-level courses, requiring listening, 

reading and writing skills across the curriculum.  

 

The success rate in music classes ranges from the upper 70% to the lower 80% range, higher than 

the success rate of the college as a whole. For complete data on completion and retention, see 

Appendix E: Course Completion.  

 

The female success rate is slightly higher than the male success rate in music classes, reflecting 

the success by gender at the college as a whole, as indicated in the charts below.  

 

Success by gender, College: 

 

 

 

 

 

 

 

 

Success by gender, Music: 
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Success by ethnicity, College: 

 

 

 

 

 

 

 

 

 

 

 

 

Success by ethnicity, Music: 

 

 
 

The success rate for students of color is higher than the success rate at the college.  However, 

Black Non-Hispanic and Hispanic students have a lower success rate than their peers in Music 

classes.  A few ESL students are not able to understand spoken English well, and are not able to 

write English, which impacts their ability to succeed.  There is also a school of thought in some 

African American musical communities that emphasizes learning by ear.  This is an excellent 

skill, but doesn’t prepare students for learning to read music, and there is sometimes resistance 

from students to tackle this unfamiliar approach.  It may be helpful to invite more diverse 

musicians to speak/perform at the college, as well as take students to diverse musical 

performances/festivals in the Bay Area.   
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Success by age group, College: 

 

 

 

 

 

 

 

 

 

 

 

 

Success by age group, Music: 

 

 
The success rates by age group in Music reflect the college rates as well.  Music students under 

17 are usually home-schooled, taking choir, voice, and music lecture classes.   

 

Success, online and face-to-face, College: 
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Success, online and face-to-face, Music: 

 

 
 

The success rate for online classes in Music is much higher than the college-wide rate, and equal 

to, and sometimes higher than, the face-to-face rates.  The department was an early-adopter of 

the online teaching modality.  Adjunct instructors have developed their own shells and are using 

them at other colleges.   Full-time and adjunct instructors meet to review shell content and 

approach, to ensure rigor and student success.  

 

3.2 Degrees/Certificates Awarded (if applicable). Include the number of degrees and certificates 

awarded during each semester of the program review cycle. Describe the trends observed and 

any planned action relevant to the findings. 
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This data shows a low number of awards granted each year.  There is also a possibility of 

overlap, in that one student could gain more than one degree in a given year.  Also, due to the 

cancellation of Music 4, an advanced theory class, in Spring 2014 and Spring 2015, several 

students transferred to DVC in order to complete their associate’s degree work.   

The department anticipates a rise in awards granted after the move to the remodeled 1200 

building, and once the AA-T in music is published in the catalog.  Faculty are advising students 

to take both the AA-T and one of the existing AA degrees if they want to transfer to any four-

year institution, because the AA degrees are more robust than the AA-T.   

 

Many students pursue music without getting a degree.  Some students, though serious about their 

music study (that is, not taking classes just for pleasure), plan to minor in music at the four-year 

level, and don’t need to complete the number of courses demanded by an associates degree. 

 

3.3 Transfer (if applicable). Describe any data known about students in your program who are 

transfer eligible/ready (have 60 transferable units with English and math requirements met). 

Include how your program helps students become aware of transfer opportunities (limit to one or 

two paragraphs). 

 

Again, the faculty have worked diligently to ensure that the AA-T in music is correct.  Once 

published, the AA-T will help any student seeking to transfer to a CSU.  

 

3.4 Career Technical Programs (if applicable). For career technical programs, describe how 

graduates are prepared with the professional and technical competencies that meet employment/ 

licensure standards. State if there are any efforts made to place students in the workforce upon 

graduation, including any applicable placement data. 

 

The Commercial Music program is designed to produce well rounded music industry 

professionals involved in the music production process including recording, management, and all 

other areas of the music industry.  Typical career options include booking agent, personal artist 

manager, business/studio/record company manager, concert promotion, studio owner/ manager, 

music legal services, publicity writer/public relations, tour management, music retail, music 

publishing and distribution, and music licensing, as well as recording engineer, broadcast 

engineer, live sound reinforcement, post-production audio, sound effects editor, multi-

media/internet audio, and audio/ music education The degrees will also prepare students for 

transfer to a four-year institution. 

 

PROGRAM RESOURCES 
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4.1 Human Resources. Describe the adequacy of current staffing levels and a rationale for any 

proposed changes in staffing (FTES, retirements, etc.).  Address how current staffing levels 

impact the program and any future goals related to human resources.   

 

At the current time, a part-time faculty member has been hired to start teaching jazz ensembles in 

the Fall 2017 semester.  This will help amend a broken piece of the music program.  In 2018, the 

department hopes that rising enrollments and the success of the jazz/instrumental program will 

justify the re-addition of a full time faculty position focused on jazz/instrumental.  This full-time 

position was lost over five years with a retirement.  

 

The Commercial Music program is still in its infancy, as the adjunct faculty currently teaching 

those courses has not yet completed the curriculum process required to create official degrees or 

certificates—a demanding process for anyone in an adjunct position.  A full time faculty position 

may be needed in Commercial Music, as the enrollment in these classes was strong before the 

move to swing space, and the program is an important addition to the overall music offerings.     

 

An accompanist is needed for vocal and choral classes, as noted in Section 2.7.   

 

Student tutors are needed, in addition to the tutoring done by faculty in open office hours (see 

2.7).  Currently, faculty members are tutoring students of other instructors in their office hours.  

This is not a concern in itself, as students often take more than one class, and the additional work 

they need can be addressed by multiple faculty members.  Students taking a piano class may 

have a theory question that can be addressed by a different faculty member than the piano 

instructor.   The problem is that there are simply not enough hours in the day to address all of 

students’ tutoring needs. In the past, student tutors helped fulfill the need for student help, and 

were paid through the tutoring center.  This policy has been discontinued, perhaps due to 

budgeting concerns.  

 

Music faculty do not participate in Theatre productions as part of their workload. At other 

colleges, students in a given production doing the acting and theatre design work may sign up for 

Theatre classes, while those doing music sign up for Music classes.  However, there is a gray 

area, in that an actor may also sing in a given production.  For that reason, some colleges simply 

split the FTES between Theatre and Music.  At Solano, Theatre has a Rehearsal and Performance 

in Production course, so that all production-related courses and FTES are handled by the Theatre 

department faculty.  Currently, Music faculty are bringing back a long-ago deleted course, Music 

22, Musical Theatre, so that in the future the workload will be split between the Theatre and 

Music departments for all musical productions.   

 

 

4.2 Current Staffing. Describe how the members of the department have made significant 

contributions to the program, the college, and the community. Do not need to list all the faculty 

members’ names and all their specific activities, but highlight the significant contributions since 

the last program review cycle. 

 

As noted above, the AA-T development consumed a great deal of faculty members’ time and 

attention.  The finalization of this degree will be a great accomplishment for the program.  
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The department faculty served in multiple capacities at the college for many years: a full-time 

faculty member has served on the Curriculum Committee for over ten years; adjunct faculty 

continue to serve as representatives on the Academic Senate.  Faculty have served on numerous 

hiring committees for the School of Liberal Arts and across campus. A faculty member put 

together the music for a Celebration of Life for the late Professor Emeritus Dave Froehlich.   

 

Faculty present choral and orchestral concerts with students each semester.  The Solano Choral 

Society is not only a class, but also a semi-professional ensemble that puts on a concert each 

semester.   The choral society/SCC students perform almost every year at regional venues, such 

as the Walnut Creek Presbyterian Church, Hogan Auditorium and the Empress Theater in 

Vallejo, Vacaville Performing Arts Theatre, and Fairfield’s Downtown Theatre.   These 

performances bring together our students and professionals from such groups as the Young 

People’s Symphony Orchestra, Vallejo Symphony, and Solano Community Symphony. Kitchell 

funding has allowed the department to put together their own symphony made of professionals 

and students, and performed in-house.  This should continue when the 1200 remodel is complete.  

For more, see also Goal 3 in Table 1.   

 

In the past, faculty in Music have collaborated with the Theatre on productions, such as “The 

Little Shop of Horrors.” 

 

Over the past 30 years, a full-time faculty member has produced and conducted the Vallejo 

community Messiah sing-along at various locations in Vallejo and produced and directed 

“Rockin’ at the Rock,” music celebrations held at Blue Rock Springs Golf Course in Vallejo. 

 

As musicians, the faculty routinely perform and/or conduct freelance for events throughout the 

Bay Area.  

 

4.3 Equipment. Address the currency of equipment utilized by the program and how it affects 

student services/success. Make recommendation (if relevant) for technology, equipment, and 

materials that would improve quality of education for students.   

 

CTE funds have been used to purchase equipment for the MIDI lab and recording studio.  See 

Section 4.5 below for more information on the use of CTE funds.  This equipment is adequate to 

serve the new Commercial Music program.  

 

As noted in the Introduction, the musical instruments are substandard and in urgent need of 

replacement, especially in light of the new 1200 remodel.  

 

4.4 Facilities. Describe the facilities utilized by your program. Comment on the adequacy of the 

facilities to meet program’s educational objectives. 

 

As noted in the Introduction, the swing space facilities are inadequate for the program.  The 

facilities in the 1200 remodel have not yet been vetted, but there are a few concerns emerging as 

the building nears completion.  The fund for acoustic treatment was cut for the orchestral 

rehearsal room, 1245, so faculty are concerned that there will be echoes in that space.  The 
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practice rooms appear roomy, but are adjacent to classrooms that could have been bigger.  Room 

1263 is designed for external access only, which may not serve the program’s needs. Sufficient 

shelving has been installed for music storage, but shelving has been cut from the proposed music 

library budget, so the faculty anticipate difficulty completing that space for adequate student use.  

  

4.5 Budget/Fiscal Profile. Provide a five-year historical budget outlook including general fund, 

categorical funding, Perkins, grants, etc. Discuss the adequacy of allocations for programmatic 

needs. This should be a macro rather than micro level analysis. 

 

Regarding Commercial Music classes, funding was last received in 2014 for equipment such as 

microphones and computers. Students use these microphones and computers on a weekly basis to 

make recordings that meet various assignment requirements for sound recording-related courses. 

This equipment is indispensable for student success in these courses. Student success in learning 

about audio and MIDI recording is a direct result of the use of this equipment. For example, 

microphone usage technique is a basic skill required of a recording engineer. The microphones 

obtained from previous funding enable the students to acquire these skills. The Apple Macintosh 

computers are the current “state of the art” standard used in all professional studios worldwide to 

host recording applications and store audio material in producing recordings. 

 

Aside from CTE funds for Commercial Music, the program has received no set budget for 

several years.  There is currently no process for receiving funds aside from petitioning the dean. 

A strategic proposal was submitted several years ago for a grand piano, and was denied; instead, 

$5000 was approved for the purchase of a piano, and that money never reached the department. 

The college as a whole needs to be more transparent about the budget.  It’s hard to build a 

program without knowing what kind of discretionary budget is available for such things as 

• instrument upkeep and repair;  

• purchasing new instruments and equipment; 

• purchasing music for study and performance; 

• travel for students to music festivals (see Section 3.1, Student Success); 

• guest lecturers and artists (see Section 3.1, Student Success).   

 

PROGRAMMATIC GOALS & PLANNING 
This section will be submitted to the governing board as an overview of programmatic strengths 

and areas of growth. 

 

5.1 Summarize what you believe are your program’s strengths and major accomplishments in the 

last 5 years. Next, state the areas that are most in need of improvement. 

 

The Music program is strong in several areas.  The AA-T degree was created in 2016, so that 

Music students can effectively transfer to CSUs.   

 

Areas of improvement include the following: 

• Rebuilding a strong jazz/instrumental program 

• Rebuilding enrollment following a long stay in swing-space 
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• Rebuilding a strong full-time faculty (the program has dropped from five full-time faculty 

to two, which means that not only teaching is impacted, but also the amount that faculty 

can advocate for the program outside of class) 

• Completing the Commercial Music program so that students can achieve a certificate or 

associate’s degree 

 

5.2 Program Goals. Based on the self-study analysis, prioritize the program’s goals.  

 

Table 7. Goals 

 

PROGRAM OVERVIEW & MISSION (for example, modify program, create TMC, etc.) 

This portion of the table should be used to inform the Educational Master Plan. 

Goals Planned Action Person(s) 

Responsible 

Priority 

ranking 

Complete Commercial 

Music degrees 

Meet with curriculum chair to 

determine current status of degrees in 

CurricUNET; meet with industry 

experts to inform degree decisions 

Matthew 

Dudman 

1 

 

 

ASSESSMENT  (for example, update PLOs, change assessment criteria, etc.) 

This portion of the table should inform assessment and curriculum review.  

Goals Planned Action Person(s) 

Responsible 

Priority 

ranking 

Determine success criteria 

for PLOs 

Select courses for PLO “mastery level”  All faculty 2 

Address courses missing 

assessment 

Assess MUSIC 55 and 56 (Jazz 

Improv) next time they are offered;  

Investigate options for MUSIC 049 

honors  

Adjunct 

faculty; all 

faculty 

1 

 

CURRICULUM  (for example, class creation/modification/deletion, or creating online offering) 

This portion of the table should inform curriculum review.  

Goals Planned Action Person(s) 

Responsible 

Priority 

ranking 

Develop new curriculum 

(Survey of Music History 

and Introduction to Film 

Music) 

Investigate interest in these courses. Adjunct 

faculty with 

interest 

3 

Lower class maximum in 

large lecture classes and 

performance  

Petition via established process Full-time 

faculty 

2 

Bring back a Musical 

Theatre class (MUSIC 22) 

Course is in CurricUNET now and has 

gone through technical review in 

Curriculum Committee; changes must 

Kristy 

Juliano 

1 
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be made to move forward. 

 

CAMPUS & COMMUNITY INTEGRATION (for example, collaborations with other depts.) 

This portion of the table should inform the Educational Master Plan. 

Goals Planned Action Person(s) 

Responsible 

Priority 

ranking 

Increase high school 

outreach and recruitment 

Go to schools and talk about the 

program; presenting schools with the 

possibility of performances in the 

future.  Performances now are not 

possible because of the lack of a viable 

jazz/instrumental program.   

Faculty 1 

 

STUDENT EQUITY & SUCCESS (for example, adding more eCompanions, tutoring, etc) 

This portion of the table should inform the Educational Master Plan. 

Goals Planned Action Person(s) 

Responsible 

Priority 

ranking 

Increase tutoring 

opportunities for students 

Hire student tutors and/or create 

a drop-in tutoring lab with set hours 

and paid faculty supervising 

Faculty  1 

  

RESOURCES   

Human Resources Goals 
(to inform hiring decisions) 

Planned Action Person(s) 

Responsible 

Priority 

ranking 

Hire a full-time 

jazz/instrumental instructor  

Build enrollment with adjunct in Fall 

2017; potentially hire in 2018 

Faculty, 

dean 

1 

Hire a full-time instructor for 

the CTE program, 

Commercial Music 

Build enrollment with adjunct; create 

the degree/certificate; pursue Perkins 

funds for equipment and possibly 

instructor position 

Faculty, 

deans 

(School of 

Liberal Arts, 

Applied 

Tech and 

Business) 

3 

Get an accomplished 

accompanist for choral and 

voice classes 

Hire adjunct to work hourly, or create 

position  

Faculty, 

dean 

2 

Get staff to maintain 

equipment and music library 

Create a part-time staff position or hire 

work-study student for 15 hours/week; 

this person could, for example, 

distribute and retrieve sheet music, 

refile sheet music, and oversee the 

implementation/ maintenance of 

tracking software (see Technology, 

below)  

Faculty, 

dean 

4 

Technology & Equipment Planned Action Person(s) Priority 
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Goals  
(to inform Technology Master Plan) 

Responsible ranking 

Equipment and sheet music 

tracking software 

Put barcodes on instruments and music 

from library, scan upon checkout 

faculty 2 

Get updated instruments Repair old instruments, buy new 

instruments to replace as necessary 

Faculty, 

dean 

1 

Facilities Goals  
(to inform Facilities Master Plan) 

Planned Action Person(s) 

Responsible 

Priority 

ranking 

Make changes to remodeled 

1200 building to suit needs 

Modifications to be determined once 

the return from swing space is 

complete 

faculty 1 

Library Resource Goals Planned Action Person(s) 

Responsible 

Priority 

ranking 

[none—due to limited space 

in the Fairfield library, the 

Music library will be housed 

in the 1200 building] 

   

Other Resource Goals Planned Action Person(s) 

Responsible 

Priority 

ranking 

Get funding to pay for the 

transportation of  equipment 

to community performances 

Contact maintenance staff to explore 

options for transportation, in lieu of 

renting a truck and finding outside 

sources to pay for it 

faculty 1 

 

PROFESSIONAL DEVELOPMENT  

List any professional development needs that would improve program functioning 

Goals Planned Action Person(s) 

Responsible 

Priority 

ranking 

Attend American Choral 

Directors Association  

Conference (ACDA) and 

Music Teachers National 

Association Conference 

MTNA) 

Apply to Senate for funds to attend 

yearly association meetings 

faculty 1 
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SIGNATURE PAGE 
 

6.1 Please include a signature page with all full-time faculty and as many part-time faculty as 

you are able. The signature page should include lines with the signatures and then typed names 

of the faculty members. 

 

The undersigned faculty in the ________________Program, have read and have had the 

opportunity to provide feedback on the attached program review self-study, dated 

______________. 

 

 

 

 

________________________________________ 

Faculty Name 

 

________________________________________ 

Faculty Name 

 

________________________________________ 

Faculty Name 
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APPENDIX A: Degrees 
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APPENDIX B: Course Descriptions 
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APPENDIX C: Enrollment 
 

Number of Sections 
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APPENDIX D: Fill Rates 
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APPENDIX E: Course Completion 
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